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s Conversational Norms s«

Be curious rather than certain

Value one another's interpretations

Listen for what is new and different

Be open to testing your own assumptions

Be willing to be uncomfortable

See confusion as an opportunity for creativity

(created from Willing to be Disturbed-Wheatley)
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QUALITY MEASURES I

THEORY OF CHANGE Sy [ cusiyeanass
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l F school leader PREP
PROGRAMS engage in
REGULAR QM SELF-STUDY,
as part of their ongoing continuous
improvement practice...
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Who effectively lead their

Outcomes rams will continually
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Andragogy
QM DOMAINS... equity for all students.
Performance 3 . .
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Courses are based on specific, measurable, and comprehensive school leader performance standards, which incdlude an explicit QM INDICATORS QM CRITERIA
1 | standards | commitment to eguitv-centered leadership and align with national professional standards, (e.g., PSEL, NELP) and with partner districts’ dlinical designs are developed collaboratively by program faculty, district partners, and candidates and articulate specific
leadership standards. learning and performance goals for each candidate. High-quality clinical designs incorporate “leaming while doing,”
Learning Courses articulate dlear learning goals for candidates, aligned with professional standards as well as regional and local needs. These 1 | clinical Design combining practical experiences with structured reflection and feedback; regularly offer opportunities to connect theory
2 | Goals learning goals promote transformative and deep leaming that develop candidates’ equity-centered leadership skills and behaviors. with practice; and require candidates to authentically address challenges that require adaptive leadership.
The design of each course explicitly connects leaming goals, course content, and course assessments. To ensure these connections and e = = e — e Ty
2 , DIOET. ity - : = - - o = :
= Design ::irwndedeeperleammgexpenencesforalmdndates am faculty and district partners regularly audit and improve course ot pasitioned to support their development as equity-centered leaders. with attention to specific candidate learming aeeds,
ENS. 2 | dinical Placements diversifying their experiences, and exposing candidates to skilled guidance from site-based mentors, dlinical supervisors,
Course content applies an equity lens to instructional leadership, school improvement, family and community relations, management, and coaches.
| and orgaiz?ﬁoml culture. Courses 'nd.ude content that helpscantidates understz\d systemic inequities, analyze policy and practice Program faculty and district partners have developed a shared understanding of the components of a high-quality clinical
with an equity lens, and practice engaging others in conversations around equity issues. 3 clinical Quality experience, and they dosely monitor each candidate’s experience to ensure that quality is met.
Course materials are culturally responsive, reflect diverse authorship, and are inclysive of multiple perspectives. Program faculty
5 | Course conduct regular audits of course materials to ensure they include timely, relevant, rigorous, and research-based sources on equity- Throughout the dinical experience, candidates receive culturally responsive, equity-centered dlinical coaching which
Materials centered leadership. 4 Clinical Coaching indludes regular opportunities for reflection and feedback. Coaches are trained in implementing the program’s preferred
- . = - x coachine model,
Course The program’s courses reflect broad themes grounded in the program’s core beliefs and values. Courses are intentionally s2guenced to Candidates receive culturally responsive, equity-centered clinical supervision throughout their dinical experience.

6 Sequence ensure that concepts and skills build upon each other in a structured progression of learning, with a focus on equity-centered
leadership embedded throughout.

Systems and structures are in place to ensure that course content, key assessments, assessment criteria, and grading conventions are

5 Clinical Supervision Supervisors regularly communicate with candidates and relevant program and dinical faculty to best understand
candidates’ development needs and provide specific, actionable feedback.

Evaluations of candidates’ performance in the dinical experience align with the specific learning and performance goals

B B e R S R . G e identified for each candidate. Evaluations include assessments from multiple stakeholders who worked with the
candidate, such as site-based mentors, leadership coaches, dinical supervisors, school site faculty, and candidates
themselves.

Evidence of DESIGN Might include Evidence of IMPLEMENTATION Might Include
e Syllabi, course descriptions e Curriculum maps * Ccompiled feedback from course * Samples of student work Evid DESIC 1od d = 1ud
* candidate learning goals * Course evaluation survey evaluation surveys * Updated course materials o < - = ol il =
o standards, rubrics, crosswalks ¢ Handbooks e Artifacts from course audits * Handbooks * Standards, rubrics ®  Cohort performance reports * Candidate activity logs or
* Observation templates * dinical evaluation form * candidate performance reports reflection journals

* Coaching records * Candidate survey data




How many informal observations must be conducted in person? [§228.101(b)(5)(B)-(C) &
§228.101(b)(7)(A)]

* For candidates completing clinical teaching or an internship, §228.101(b}{5){B)-(C) requires at least the
first informal observation must be in person, and all remaining informal observations may be conducted
virtually, either synchronously or asynchronously.

* For nonteacher candidates, all informal observations may be conducted virtually, either synchronously

or asynchronously. [§228.101(b)(5)(C)] ] 1 e |
* For residency candidates, §228.101(b)(7)(A) specifies that field supervisors must conduct all informal l #$%& () + % &(#&, (
observations in person. /O* *& 1# 1 0/ 2 &
How should an EPP document informal observations for the purposes of continuing approval T ' 0 (

reviews? [§228.101(b)(5)-(7) & §228.31(i)] 3 $ 1 % 4# 5 1 + (1 2 ( 5 2 /O 6 (7 % 1 " (

As stated in §228.101(b)(5)-(7) and §228.31(i), informal observations can be documented on written forms, field

supervisor log's, planning documents such as performance plans, etc. Currently, informal observations are not / 2 O% 5 %*+ (* 4 4* 5 1 % 8* ( I * / 1*

documented in ECOS.

What would a virtual informal observation look like? [§228.101(b)(5)-(7)] e <
In an example virtual informal observation format, a candidate could record a brief 15-minute video of them

practicing or implementing a specific skill connected to an area of growth in a previous observation. The field
supervisor could review the video and meet with the candidate via Zoom to conduct a coaching conversation,

providing feedback on the video as the field supervisor and candidate watch it together.

Do the informal observation requirements apply to all candidates, or just those candidates who

'II 0 1
were identified as needing improvement during a previous formal observation? [§228.101(b)(5)- "HENHE'S

0))*+'.,)-.)-0.+/123)-0.+ 4

7
o -567.)28+,*8-*.8.)92: 4.5 4
Per §228.101(b)(5) {7), all candidates completing clinical teaching, internship, or practicum must receive at least 72:)9:69:14567.)92: *8218.: 4
3 informal observations per semester of the clinical experience in addition to the required formal observations. *82395-83-+2687-+,7(.*)-8 &<=4

Residency candidates must receive at least 4 informal observations per semester. 52%)92: 4>.2/*5>



https://tea.texas.gov/texas-educators/preparation-and-continuing-education/program-provider-resources/chapter-228-adoption-faq.pdf
https://tea.texas.gov/texas-educators/preparation-and-continuing-education/program-provider-resources/chapter-228-adoption-faq.pdf
https://tea.texas.gov/texas-educators/preparation-and-continuing-education/program-provider-resources/chapter-228-adoption-faq.pdf
https://tea.texas.gov/texas-educators/preparation-and-continuing-education/program-provider-resources/chapter-228-adoption-faq.pdf
https://tea.texas.gov/texas-educators/preparation-and-continuing-education/program-provider-resources/chapter-228-adoption-faq.pdf
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https://www.mashed.com/817638/heres-how-coffee-breaks-were-invented/
https://www.mashed.com/817638/heres-how-coffee-breaks-were-invented/
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